
 
 
 
 
 
 

Kara A. Peruccio 
University of Chicago 
Student Evaluations  



The evaluation system used in the University of Chicago College consists of survey questions that cover 

different aspects regarding instructor capabilities and teaching style, course material, the classroom 

environment, and the role of the teaching assistant. The scale is from Strongly Disagree to Strongly Agree 

with Strongly Agree as the highest positive assessment.  

Shamans & Oral Poets of Central Asia  

(Spring 2018 - 30 enrolled, 6 evaluations) 

Sample Student Reviews 

•Kara was extremely helpful during her office hours and she really helped me to better my 
writing. 
•Kara was always very willing to help and was very accessible. She always provided 
constructive criticism to help us better understand the material and improve our writing. 
She was very approachable and was always willing to talk over email or answer questions 
in person. 
•Kara left helpful comments on my papers, which allowed me to improve each week and 
prepare well for my term paper. 
•Kara was an incredible TA and I think that I would have liked her to lead discussion in 
the future because she always provided insightful feedback. 

 

The Teaching Assistant…   

 

N/A 

Strongly 

Disagree 

 

Disagree 

 

Neutral 

 

Agree 

Strongly 

Agree 

Facilitated discussions that 

supported your learning 

17% 0% 0% 0% 17% 67% 

Gave you useful feedback on 

your work 

0% 0% 0% 0% 0% 100% 

Stimulated your interest in the 

core ideas of the course 

0% 0% 0% 17% 0% 83% 

Challenged you to learn 0% 0% 0% 0% 17% 83% 

Helped you succeed in class 0% 0% 0% 0% 17% 83% 

Was available and helpful 

outside of class 

0% 0% 0% 0% 17% 67% 

Overall made a significant 

contribution to your learning 

0% 0% 0% 0% 0% 100% 



Islamic History & Society 1 (Autumn 2016 - 55 students, 30 responses) 

Sample Student Reviews 

 

•Kara is a good leader in the classroom. She is encouraging and helpful and it seemed like 
the genuinely wanted the students to succeed. Certain gestures really stood out-she was 
prompt at answering emails and made herself available for office hours and meetings, 
coordinated a shared study guide for us to work on together, and quizzed us on important 
terms at discussion section to help us prepare for the exam. She also did a great job at 
facilitating discussion. I've never had a more prepared or supportive TA. 
 
•Kara is a great TA. She was always available outside of class if we needed help on 
anything, and she was a fair grader. Her discussion sections were helpful in preparing for 
the exams, and she also always made sure to have a review session before the midterm 
and final. 
 
•Kara was extremely enthusiastic about the topic and always willing to meet outside of 
class. Furthermore, she facilitated discussions during section very effectively and kept the 
class engaged throughout; she certainly broadened my understanding of the readings and 
topics in the course as a whole. I would absolutely want to take another class with Kara. 
 
•Kara is great; she is both knowledgable [sic] and approachable and knows how to frame 
questions such that they prompt a little more independent thought on the students' parts. 
I found discussions to be interesting and helpful, especially since she would also go over 
terms that were probably going to show up on the tests. 
 
•Kara led productive discussion sections where she was able to shape the conversation in 
a way that allowed students to contribute effectively. Additionally, she was always quick 
to respond to student inquiries and set up times to meet outside of class for office hours. 
 
•Kara was great! Always incredibly accessible and responsive to questions and emails - 
she also made discussion a very friendly environment and did a very good job of prepping 
us for exams and of being an intermediary between Professor Donner and the class 



•Kara was helpful and productive in discussions and offered helpful feedback on 
assignments. Perhaps providing questions to open discussion of the reading would make 
the discussions more oriented towards placing the material in the context of its era. 
 
•Although Kara may have not been an expert on the origins of Islam, she prepared well 
for discussions and the lecture that she presented. She had a systematic approach to 
teaching that included a review of terminology, introduction of the primary documents, 
and facilitated interesting discussion. In her lecture, she presented in a clear and audible 
tone, however if she could slow down her pace a bit to get students to catch up while taking 
notes that would have been appreciated. She posted her lecture online though, so that 
solved that issue. 
 
•Kara was very enthusiastic and clearly worked very hard to make discussions an 
enjoyable experience. She put a lot of effort into helping us prepare for exams, more than 
you would expect from a TA. It sometimes showed that her expertise wasn't exactly this 
area, but regardless of that, she was still able to provide a lot of insight. 
 
•Kara was very prepared for discussions, with good questions and interpretations to 
help us work through the readings. She was clearly very devoted to helping us learn the 
material and made herself very accessible outside of class too. 
 

 

The Teaching Assistant…  

 

N/A 

Strongly 

Disagree 

 

Disagree 

 

Neutral 

 

Agree 

Strongly 

Agree 

Was available outside of 

class 

7% 0% 3% 0% 13% 80% 

Was helpful with 

assignments 

13% 3% 0% 0% 20% 63% 
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Date: Nov. 11, 2016 
Instructor: Kara Peruccio  
Course: Islamic History and Society I 
Consultant: Aleksandr Prigozhin 
Attendance: 12 (4 female, 8 male); all with laptops or tablets 
 
Summary  
“Islamic History and Society I” is part of a two- or three-course core sequence in the College. It 
introduces students to Islamic civilizations through lecture and engagement with primary sources 
in translation. The students are 2nd to 4th year undergraduates, most of whom are not history 
majors. There are also some graduate students from NELC and the Divinity School taking the 
class as a survey. There are two weekly lectures and a small weekly discussion section conducted 
by the TA. Kara teaches two such 50-minute sections. The section I observed took place on 
Friday during week 7, and was dedicated to reviewing terms and concepts discussed in class that 
week, and practicing document analysis. As the TA, Kara is responsible for discussing primary 
texts in detail and answering questions from the week’s lectures.  
 
Kara conducted an effective discussion and a review of key terms, addressing factual knowledge 
and comprehension. She also engaged with more complex methodological and interpretive 
questions provoked by the primary texts. She announced her agenda at the beginning and 
efficiently moved through the session. My recommendations concern smoothing out the flow of 
discussion, involving more students in the conversation, and generating a more consistent 
engagement with more complex, analytical questions.  
 
****************************************************************************** 
 
Part I: Pre-observation Meeting 
 
11/8/2016 
In our pre-observation meeting, Kara shared the learning goal for the section. She wanted to test 
students’ comprehension of terms and concepts from the week, practice analyzing historical 
sources (formulating research questions, assessing implications), and prepare students for 
upcoming exam and paper. She wanted the students to be able to identify significant elements in 
the two texts she discussed, and to connect their own observations about the texts with the 
scholarly debates they have been learning from readings and lecture. Kara was looking for 
feedback on asking effective discussion questions. She was interested in ensuring broad 
participation, and making the discussion flow smoothly.  
 

 
INDIVIDUAL TEACHING CONSULTATION 

FINAL REPORT 
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Part II: Observation and Recommendations  
 

1) Student Participation 
 

On the whole, student participation was high. Nearly all students spoke at least once during 
the 50-minute section. Kara called on them by name as they raised their hands, contributing 
to the welcoming atmosphere of the discussion. Kara validated and encouraged student 
contributions and questions.  
 
At the same time, the discussion could be better balanced. A third of the students spoke only 
once, and another third spoke 6 or more times during the session. Some students appeared to 
have more background knowledge than others, which made it easier for them to answer 
Kara’s questions and to offer their interpretations of particular details in the two texts.  
 
To even out student participation, I would suggest incorporating brief group discussions, in 
which pairs of students have to perform a task together and then share the results with the 
whole class. This exercise would involve the quieter students and also make more time 
available for addressing more challenging conceptual questions. A similar tactic for leveling 
the playing field in discussion and producing more in-depth ideas in class is to give the 
students time to respond to a question in writing before the discussion is joined.  
 
At a lower level of complexity, i.e. term review at the beginning of class, you could call on 
any student, particularly those who might otherwise tend to sit out a session without 
volunteering an answer. For many shyer students, being drawn into discussion in this way 
enables them to raise their hand later, once the barrier to participation has been lowered.  

 
2) Discussion questions 
 
Kara’s questions during the section covered a wide range of material and different levels of 
complexity. She began the session with a review of terms, which was testing factual 
knowledge and recall, and then moved on to discussing the readings. As she guided the 
students through the primary sources, Kara asked them increasingly complex questions, 
having started with factual ones. This is an effective way to approach discussion, as students 
tend to require the scaffolding of the lower-complexity discussions in order to feel 
comfortable volunteering their thoughts about more abstract or complicated questions. 
 
I thought that asking the students to imagine themselves as historians deciding how to use a 
particular document was a particularly effective question, since it modeled the way in which 
researchers in the discipline assess primary sources. 
 
At the same time, the pace of discussion seemed constrained by the amount of material Kara 
had to address in the span of 50 minutes. As a result, she had to move quickly, often 
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depending on the students to bridge the gap between factual questions and more interpretive 
ones.  
 
Given the limitations of the TA’s role, it may not be possible to change the structure of this 
session. However, I would suggest adding some out-of-class preparation to deepen the 
discussion of primary texts. You could ask students to prepare their own questions about the 
text, harnessing their own interests in the topic to shape discussion. You could also ask them 
specific reading questions in advance, and ask them to bring their prepared answers with 
them to class. Building in thinking time in class, as suggested above, could also help generate 
a more sustained discussion in which multiple students could engage with each other.  
 
 

Part III: Post-observation Meeting 
11/18/16  
In our post-observation meeting, Kara and I discussed her concerns from the pre-observation 
meeting. Kara noted that some students did not talk in the session I observed, and we discussed 
strategies for involving the quieter students in discussion We addressed effective discussion 
questions and went over a number of strategies for structuring more analytical discussions, 
including think-pair-share, freewriting, pre-class reading responses. Kara’s observations of her 
class and of her discussion questions agreed with mine. She was open to suggestions and looked 
forward to using them in developing her own course in the next year.  
 
Kara’s greatest strengths as an instructor are her open manner of leading the discussion, and her 
attention to connecting particular in-class activities to the learning goals of the course as a whole.  


